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The English language . . .. by sheer making
havoc of all eld phonetic laws and by the loss
of all flexions has acquired a great force and
power, such as is found perhaps in no other
human language. Ils wonderfully happy
structure resulted from the marriage of the two
noblest languages of Europe; therefore it was
a fit wehicle for the greatest poct of modern
times, and say justly claim the right to be
called a world’s language.

— Jacon Griam



A PRETATORY STATEMENT
FOR TEACHERS

The purpose of this course in General Language is to
provide in the junior high school a better foundation for
the study of foreign languages, classic and modern, and
for the work in English in the later years of the high school.
For this purpose the lessons comprise:

1. A history of the development of language from the
Anglo-Saxon specch of the tribes about the Elbe River
down to our own times.

2. Extensive lessons in the history, derivation, and
building of words.

3. Such fundamental material in grammar as is common
to all languages and essential to understanding and using
English.

4. Readings suggested by the historical lessons, and
related to the imaginative ideas and beliefs with which
English and other literatures are permeated.

5. A varicty of composition suggestions to provide
practice in conneeted speech and writing.

All the lessons in this book have been tried out in a
considerable number of schools, and the manuscript
has undergone drastic revision on the basis of criti-
cisms received. Both the authors have themselves
taught the entire serics of lessons in classes in the
Wisconsin High School of the University of Wisconsin.
On the basis of these various tests they believe that the
Jessons are best fitted to eighth-grade classes in the public
schools, or to seventh-grade classes of pupils of particularly

XV



xvi A PREFATORY STATEMENT FOR TEACHERS

good endowment and training. Thus in a junior high
school General Language is valuable as a preliminary to
the beginning of Latin or a modern language in the ninth
grade. In high schools organized on the four-year
plan it can be given concurrently with the beginning of
foreign-language study. To fit the need of schools in
which this book is used in the ninth grade, additional
grammar topics have been supplied in Appendix V.

With the answer book the text may be used for indi-
vidual instruction, so that each pupil may proceed at
his own pace until he is ready for a test over a consider-
able section of the work. Each pupil may work ahead,
check his answers carefully by the keys or the dictionary,
and appeal for help only when he is at a standstill. There
is no temptation to cheat, and there is a sure penalty for
carelessness; for success is measured by the final tests,
and only thorough work will prepare adequately for these,
The teacher is of course free’ to make as much or as little
as he pleases of this [cature of the hook. It is a notable
saver of energy in recitation or correction of papers.
Properly guarded, it develops initiative and breaks the
lock-step or ‘‘convoy” system in school; and it frees the
better students for reading, doing other [ruitlul work, or
helping fellow pupils. Ample provision for work by
the class all together is provided (1) in the discussion
problems of the early chapters and in discussing outside
reading, (2) in many of the optional problems, (3) in the
mythology lessons, and (4) in the rcading and criticism
of themes.

The Teacher’s Guide to General Language suggests helps
in making the subject vivid and alive, provides answers

1This whole problem is thoroughly discussed in the Twenty-fourth Yearbook of

the National Society for the Study of Lducation, Part 1L, Public School Publishing
Company, Bluomington, linuis, 1925,
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for the test problems, and discusses further the place and
use of this course in junior high schools.

In some schools this course has been given by teachers
of English, in others by teachers of foreign language, with
very satisfactory results in both cascs.  When the work is
done in the department of English, an average of at least
two hours a week, and olten more, should be given to
additional training in the fundamentals of composition
and to further reading and discussion of literature.
Where the course is given in a language department the
composition training and much more literature reading
may be carried on in separate English classes.

The basic idea ahout which this course is organized is
the presentation of a core of essentials for mastery.* For
the carrying out of this idca certain problems and assign-
ments in every lesson are proposced as essentials, and every
pupil who is given a passing grade in the course should
be held to mastery of these basic points-—mastery with
a grade of Excellent (gp3—1oo per cent). In order to make
sure that pupils sceure such mastery, those who do not
make a grade of BExcellent the first time are provided,
particularly in grammar, with a large supply of supple-
mentary material, so that additional drill may secure
genuine mastery.  For the pupils who do not need this
drill, on the other hand, but are capable of going out
into Droader fields and attempting new difficulties,
optional problems and reading suggestions are provided
in abundance. In general, those pupils who master
only the minimum essentials will be given no higher
grade than Fair (usually 75-85 per cent) in the course;
those who do additional optional problems in such a way
as 1o show a thorough mastery of the essentials will

1See H. L. Miller and Dorothy Johnson, “Directing Study for Mastery,” School
Rerrew, December, 1922
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earn grades of Good (85-93 per cent) or Exccllent
(93-100 per cent) for the entire course.

The theme assignments may he optional or required,
as the teacher desires; as was suggested, this may depend
in a large measure on whether the hook is used in an
English or a foreign-language class.  Many Leachers will,
of course, prefer to substitute theme assignments and
problems of their own, and the book is organized to make
this easily possible.

The authors are particularly indebted to the editors of
Vanity Fair for courteous permission to include Mr. G. K.
Chesterton’s *Songs of Education: I. History,” and to
Messts. Longmans, Green and Company for the right
io reproduce two of the excellent Longmans’ Historical
Illustrations from the group “England in the Eleventh
Century.”' To Miss Bernice Ochler, who has vivilied
many places in the text by her distinetive and umorous
illustrations, their obvious debt is very sincercly acknowl-
edged.

To many teachers who used the hook in manuseript
form and gave it the bencfit of carcful criticism, the
authors are also deeply indebted—most of all 1o Miss
Calla Guyles, of the Department of Latin in the Univer-
sity of Wisconsin and Wisconsin High School, who taught
the course during the school years 1922-1924 and pro-
vided an abundance of the most valuable material and
suggestions. To many others who have given help on
the manuscript, particularly Professors F. G. Hubbard,
W. E. Leonard, M. S. Slaughter, and M. V. O’Shea, of
the University of Wisconsin, and Professor Carr and
Dr. Mason D. Gray of the Classical Investigating Com-
mittee, most hearty thanks are due. Dr. Purin of the
Modern Language Investigating Committee very courte-
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ously suggested the inclusion of the material in chapter ix,
which it is hoped will greatly increase the value of this
revision of the text, and Professor E. C. L. C. Roedder,
associate professor of Germanic philology in the Uni-
versity of Wisconsin, has kindly checked the lists for
accuracy. To Professor H. L. Miller and Mrs. Frances
Burr, of the Wisconsin High School, who encouraged this
course in its beginning, the authors pay cordial tribute of
appreciation. The usefulness of the book, but no respon-
sibility for its infelicities or errors, is due in great measure
to these various helpers and critics.

S. A, L.

R. F. C.

MapisoN, WISCONSIN
July, 1925






GENERAL LANGUAGE

CHAPTER I

LANGUAGE A LIVING AND
GROWING THING

Did you ever see an animal try to talk? We some-
times say that dogs talk, but they have a very
hard time making us understand what they mean.
A wise professor who spent several years studying
monkeys’ speech in the jungles of Africa discovered
that they have quite a lan-
guage of their own-—cries
and chattering and other
sounds—to express a great
many things they want to S
say. When one monkey is in trouble he can let
the rest know, or can warn them of some approach-
ing danger. But all this is a pretty poor substitute
for our own sort of language.

Human talk. How do you suppose that real
human talk ever got started? Of course, just as
soon as one of the earliest men made any sound
that other men answered, they probably were so
delighted that they repeated it many times, and
it became a signal that all the family or tribe
understood. Many of these sounds were probably

2 1



2 GENERAL LANGUAGE

imitations of the noises of animals, and we have
still many imitative words in our language,
such as the lapping of the waves on the shore,
and the words sizzle, honk, pop, boom, gurgle.
Can you think of others like these?

Have you ever watched a baby learn to talk? If
you have a baby brother or sister, you have probably
noticed that often the little child’s meaningless cries
or sounds were understood by your mother, and so
helped the baby get what it wanted. Gradually a
child learns the sounds that we all make when we
want something to eat or something to play with,
and then we say it is learning to talk. A baby
uses the word dog or bowwow, at first, for cvery
animal it sees; then gradually it learns the exact
names for cow, horse, cat, and so on. This is hard
work for the baby. But it was much harder, of
course, to make a language before there was any!

What languages can you tell about? Probahly
you know some languages besides English— perhaps
some secret vocabulary like “Hog Latin,” or one
that you have made up yourself, or perhaps a system
of signs that only your gang knows. What other
languages do you know about, such as French and
Chinese, that are still in use, and where arc they
used? There are “dead languages,” also, like
Gothic and Anglo-Saxon, which nobody speaks
nowadays.

Early ways of writing. Long after men learned
to say a few words and to understand one another,
they began to have some kind of written language.



LANGUAGE A LIVING AND GROWING THING 3

Many and various were the ways the early men
devised to express themselves. Some of them piled
up rocks in cairns to tell things to people who passed
The Indians sent messages to {
one another— generally pictures
marked on birch bark or the
like, such as the one in the illustra-
tion below. The Bushmen in
Australia sent “word” by tying
certain numbers of knots in a cord, each knot or
group of knots for a word. Some tribes of savages
still do this.

What is an alphabet? For a long time, in Egypt
and in Mexico as well as among various savage
peoples, the only way of writing that was known was
by pictures. Cunciform letters in ancient Babylon
and hieroglyphics in Egypt grew out of pictures.
Some languages, like Chinese, still have a letter or
mark, which was originally a picture, to represent
almost every word. You can see how difficult
it would be to begin to write if you had to learn
so many letters. But gradually
the idea of an alphabet, with one
letter for every sound instead of
one for every word, was devel-
oped, and this was as important
to early men as printing was to
more civilized men later. From the twenty-six letters
of our alphabet can he made all the three or four
thousand words you know, and also the many
thousands more that you don't know but can find
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in the dictionary. But an Egyptian writer or a
Chinese schoolboy had to learn a separatc mark or
symbol for writing nearly cvery word.

What alphabets do you know? You
probably know more than one alphabet,
perhaps one that two or three of you
have made up, or the sign language of
the deaf, or some code which spies use
to communicate with one another, or
the Morse or International alphabet
EAZTEAD used in telegraphy, or systems of wig-
wagging or heliograph. All of these are useful, and
many of them are very interesting.

Our own language. Our own English tongue is
made up of words from more different Janguages than
any other, and it is used hy more different peoples
in various parts of the world. It is constantly grow-
ing and changing, absorbing new words to fit the
ever growing needs of the millions of English-
speaking people. The World War was the cause
of many French words being adopted.  Examples
of these are camouflage, poilit, barrage, and hangar;
the last word, you know, is connected with aviation,
Other words, such as Blighty [or England and crump
for shell, haven’t got into the dictionary yet. An
amusing story about these and other “word-people”
is told in Zillah MacDonald's Eilcen's Adventures in
Wordland.

As you will see later in this book, English contains
words even from savage specch and [rom languages
long since dead. It has had an extremely interesting
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life history, for many peoples have helped in its
making. Who were the first races who began to
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make English, though they didn’'t have any idea
that they were doing it? Where did they live, and
when? In later chapters we shall find out about
some of these ancestors of English and discover how
our language came to be what it is and why it is
still changing and growing.

PROBLEMS FOR CLASS DISCUSSION

1. Why do people have language?

2. How does the language of a savage compare with
that of a civilized man?

3. How did language originate?

4. Which came first, speaking or writing? Why?

5. Is language more like a tree or a house? Why?

6. If language is living like a person, in what part of
its life does it change most?

7. How did people first write?
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8. Is there any likeness in the way you lirst, wrote and
the first attempts of savages?

9. What examples can you give of the constant growth
and change of our language?

1o. What languages do you know of?

11. Locate on the map as nearly as you can the places
where each is spoken.

12. What are the languages called which are not spoken
today by any nation or tribe?  Does anyone speaks Greek
today? Latin? Gothic? Sanskrit?

READING SUGGESTIONS

Read Hugh Lofting’s The Story of Dr. Dolittle, or The
Voyages of Dr. Dolittle; or in Rudyard Kipling’s The Jusi-
So Stories “How the First Letter Was Writlen” and
“How the Alphabet Was Madc "

A real and faseinating account is given in “ Wonders of
the Alphabet” by Henry Eckford in St Nicholas for 1886
(Volume XIIT), The origin of {he word al pliabet (rom
two Greek letters, ¢ and 8, is worth looking up in the
dictionary; and so arc the Greck letters 8, or A (delta)
and w (pi), which you will meet every onee in o while,

THEME SUGGESTION

Write a story about an animal trying to talk, or a story
about a cat or dog that was hurt and tricd 1o thanlk you
for helping it, or a story aboul a dog that brought a
message.



CHAPTER II

GETTING ACQUAINTED WITH YOUR
DICTIONARY

How do you first get acquainted with a book? Of
course it is very important to know how to use
a dictionary quickly and easily. Suppose you get
acquainted with the one you have. First look at
the title page to find what the book contains and
who wrote it. The preface usually tells @7
something about how this book differs
from others, and perhaps why it was °
written.  Still more important is the table
of contents, which contains a list of all
that is in the book. What have you
learned from looking in these three places that you
did not know before about your dictionary? Did
you discover any words you did not know?

What are etymologies? What does etymology
mean? See who can find out quickest. The ety-
mology of each word is given in parentheses, usually
just after the word. Where can you find what all
the abbreviations in these etymologies mean? Put
a marker at the page with these abbreviations; you
will need it often.

Some words and their family trees. Turn at
random to any page in the dictionary, and see who

7



8 GENERAL LANGUAGE

can first find a word with a really interesting history.
Some of the most interesting may be put on the
board so that you can all see them. Try finding
the etymologies of the words in Optional Problems
2—3 at the end of this chapter, and sec who can note
down the earliest meaning and finish first.

Which meaning of a word do you want? Do you
know which of the meanings given in your dictionary
are the latest and most common now? Take the
words in Optional Problems 2~3 (p. 10), or any others
that your teacher may give you, and try to find
out all about them—how they are pronounced,
what their history is, and what they mean now.
Make a record of your time for finding and noting
down all these points about each word, and sec how
quick you can be.

What is there at the top of each page of the
dictionary to help you to work rapidly? What
letters of a word are most important to notice in
looking it up? Run over your alphabet to sce
whether you are quite sure of it, so as to be able
to use the dictionary quickly.

ESSENTIAL! PROBLEMS IN DICTIONARY USE

1. What is the largest and most complete English
dictionary ever made?

2. What are the two latest large dictionaries published
in this country?

3. What four things does a dictionary tell about a word?
Where do you find each?

1What does this word mean? Who can find it first in his dictionary?
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4. Make a list of ten abbreviations used in your dic-
tionary. Find out what each means.

5. What does the word talics mean? Where does it
come {rom?

6. Look up the words etymology and derivation—to
sce who can find them first. Who is first to get full wnfor-
mation about them?

7. Run through your alphabet again—write it this
time—to be sure you know it perfectly.

8. Look up in your dictionary the following words—
to gain speed and accuracy in finding out all about them:

prefix stem inquiry
suffix root infamous
synonym volume ally

Did anyone learn anything?

9. List ten new words which you have met in your
other classes, in your outside reading, newspaper reading,
or elsewhere during the past week.

A MATTER FOR CLASS DISCUSSION

There are leaders in every class. Nobody knows
who they are in this class, or whether those who
start out brilliantly will finish with colors still flying.
From now on there is to be a challenge every day to
every pupil to forge ahead and find out some things
beyond the essentials of each day’s lesson.

Let’s give public recognition to these leaders
by recording, on a score board, one point for
each optional problem solved to the teacher’s
satisfaction.

What is the meaning of optional? What is its
etymology or derivation?
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Here is a suggestion for your score board. Per-
haps some one can make a better one. Try it.

SCORE BOARD FOR GENERAL-LANGUAGE
OPTIONALS
One point awarded for cach optional problem completed
satisfactorily

First 50 points in red Second 50 in blue Stars for every
optional over 100
Jack XKXXK
Tom XXXXXX
Ted XXXXKXXX
ane XXX
ax XXXXXX

OPTIONAL PROBLEMS

1. Look up your first name and five other names you
are interested in, to find their derivation.

2-5. Here are some groups of words for dictionary
practice. Write down the origin of cach and any other
interesting points about them. (Four eredits on the
score board.)

tailor farmer supper
grocer waltz tray
doctor piano board
lawyer jubilee yeast
butcher candy glass
merchant skeptic spoon
soldier adien tumbler
mayor chess artist .
teacher snob hour
professor end honey
actor tulip library

minister mosquito  twellth
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Have you ever kept a vocabulary book? If not,
let's start today. Get a small notebook especially for
words. Record each day all the “new discoveries,”
whether you hear them at home or in school. Look up
each one, write down the language it first came from and
its meaning (or, instead of its meaning, a sentence in
which it is used), paste in a picture to illustrate its mean-
ing if you like, and get credit for a large score on the
Life Line Chart.

The chart below is suggested as a way to record
your progress in vocabulary building. The chart
can be extended indefinitely. Perhaps some one in
the class can make one like this or design a better one.

VOCABULARY SCORE BOARD: LIFE LINES
Rules of the Game:
1. Words must be neatly recorded.

2, Words must be approved by teacher or vocabulary committee.
3. No less than ten words are given credit 1 a unit.

100 200 300

READING SUGGESTION
Eileen's Adventures in Wordland,! by Zillah MacDonald.

THEME SUGGESTIONS
First Aid to My Vocabulary; or What I Have Just
Learned about the English Dictionary.

1This is a little hke Alice in Wonderland and Through the Looking Glass, and
is almost as much fun.



CHAPTER IIT

THE EARLIEST INHABITANTS OF BRITAIN
AND THE ROMAN INVASION

The language of the Celts. For thousands of
years the people who lived in England had spoken
languages which resembled modern English little
more than does the speech of our American Indians.
The Celts, the earliest people we know much about
in Britain, were the ancestors of the Highland
Scotch, the Welsh, and the Irish, many of whom
still speak a Celtic language. They were the folk
of King Arthur, of whose knights and Round Table
you probably have read. They fought with war
chariots and horses and were chiefly cattle raisers
and cattle raiders. But, as you will sce later, these
people were conquered and subducd so completely
that there is little trace of their language in modern
English. Except for names of places, a very few
Celtic words, such as down (in Celtic, “a hill”’) and
slough, were taken by the conquerors into their
language. The few Celtic words in modern English,
like bard, plaid, shamrock, bog, crag, whisky, have
in most cases come into English from modern Welsh
and Irish and Highland Scotch in recent centuries.

The coming of the Romans and their language.
Fifty-five years before Christ, the Roman conqueror

12



ROMAN INVASION OF BRITAIN 13

Julius Caesar brought his soldiers to Britain, after
conquering what is now France and Belgium. He
called the country Britannia, since the Celts who
lived there called themselves Britons. He and later
invaders built military camps (in Latin, casira)
in many parts of England, and Roman
soldiers with their breastplates, spears,
and helmets marched up and down the
earth walls about these camps. The
Roman conquerors also built very fine ’!‘) E
stone-paved roads, which are still to [ ,(@ T}‘
be seen in many parts of England, and PIREV e
established colonies of Romans and other people
from various parts of Europe. Many of the Celts
became Christians about the same time as the
Roman people in Britain, more than 350 years after
Caesar came to the islands.

Some of the Celtic tribes were not easy to conquer,
but finally they were driven back into the mountains
of Wales and Scotland, and the Romans built a
wall in southern Scotland and kept it patrolled by
soldiers to hold them back. A very interesting
description of the Romans and their wall is given
in the story ‘‘On the Great Wall” in Rudyard
Kipling's Puck of Pook's Hill. The Romans, in
fact, found it so difficult to keep these barbarians
quiet and to cross the rough channel in their small
boats that in the fifth century after the birth of
Christ, when even Rome was being attacked by
barbarians, they withdrew their legions of soldiers
and left the island.

i
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Latin words in English. Yet even the Romans'
five centuries and more of rule gave very few words
to our language. It is said that only seven or cight
Latin words have survived from that time to this,
such as street from the Romans’ strafa viu, “a paved
way,” pund (“pound”’) from Latin pondo, “weight,”
mile from the Latin milia passuum, “a thousand
paces,” weall (“wall”) {from vallum, and monger (as
in “fishmonger”) {rom mongo, ‘“to buy or scll.” To
this early Latin invasion belong also the endings
chester from the Latin casira, “camp,” in names like
Winchester and Chester, and coln from colonia,
“colony,” as in Lincoln. So we get the English
place names Lancaster, Worcester, Lincoln, cte.
The Latin sentences following contain some of the
words we stillhave. Can you read them?  Britannia
colonia Romac erat (was). Strala via ad (to) castra
X milia passuum cst.

B.C.

il Im' I | Ir.

T 1 '“’""' HH

This diagram represents a bird's-cye view of the
history of English from the Roman invasion in
55 B.C. until the present time. The large cross
marks the birth of Christ; time before that is called
B.C., time after that a.n. The abbreviation a.D.
stands for the Latin phrase anno domini, which
means “in the year of our Lord.” Each small space
on the diagram stands for one hundred years of
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history. As we discover the important invasions
and other events in the making of English, let us
mark them on the diagram. Perhaps in this way
we can get some idea of the timé it has taken for
English to become what it is today.

QUESTIONS ON UNDERSTANDING THE PRECEDING
PARAGRAPHS

ESSENTIALS

1. Who were the first foreign invaders of England that
we know about?

2. How long ago was this?

3. What was England called by the Romans?

4. What name is taken from this Roman name?

5. What words were left in Britain by the Roman
invasion?

6. How many years did Rome keep Britain as a per-
manent possession?

7. What arc the meanings of the abbreviations B.c.
and A.D.?

8. What language did the Romans speak?

OPTIONALS

1. Look up in your dictionary the Celtic words on
page 12. .

2. Read Dickens’ Child’s History of England, chapter i.

3. Pind what happened in the Roman Empire in the
centuries following Caesar's conquest of Britain which
made it harder for Rome to keep Britain in subjection.

4. Find what happened to Rome itself in the third to
fifth centuries A.D.
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READING SUGGESTIONS

The following stories from Puck of Pook's Hill by
Rudyard Kipling: ““A Centurion of the Thirticth,” “On
the Great Wall,”” “The Winged Hats”; Sidney Lanier,
Boy's King Avthur; Howard Pyle, Ning Avthur and 11is
Kuights, or Stevens and Allen, King Arthur Stories
from Malory.

THEME SUGGESTION

Write a theme about Caesar or a page from his diary
sometime in 55 B.C.



. CHAPTER IV

THE EARLIEST ANCESTORS OF ENGLISH

The Angles and Saxons. Sometime between
fifteen hundred and two thousand years ago, while
the Romans were occupying Britain, several large
and flerce tribes of sea rovers and plunderers,
the Angles and Saxons, lived on the shores of the
North Sea near the Elbe River. They were related
to the Germans and to the Danes and Norsemen
(Vikings). They were of huge build with fair or
ruddy hair and blue eyes.  These people built beaked
galleys and sailed far and wide in them to fight
with huge battle-axes and battle hammers, burning
towns and carrying off anything they happened to
want. You may be surprised to know that the
speech of these people, whom we usually call the
Anglo-Saxons, was the earliest ancestor of our
English language. They would have been surprised
to know it too! Their speech belonged to the same
great family tree of language as did Greek, Latin,
Old High German, and many other respectable
ancient languages.

Meetings of the people. These warrior people—
the freemen, that is—elected their own chiefs and
kings. Usually after their chiefs had discussed
important questions of peace or war, the whole

3 17
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tribe assembled on open plains at places marked
by vast heaps of stones. Ilere they heard speeches
and rejected what was proposed by an inarticulate
murmur’”’ or approved it by clashing their javeling —
for they came always armed o these meetings.

€23 Sawne
7 Anglos
. Jutes

THE HOME LANDS OF THE ANGLES, SAXONS, AND J
ROUTES OF MIGRATION, AND THUEIR SETTLEME
ENGLAND TO ABOUT GuO AJD.

S, TURIR
IN

This assembling and voting by the tribe is impor-
tant to remember, because most of our town meet-
ings, state legislatures, congresses, and parliaments,
where laws are made, grew directly out of them.

The life of the poor people. The poor people
lived with their poultry, pigs, and cattle in huts of
“wattles and daub’— bundles of twigs or branches
joined together with mud and clay —thatched with
straw. In winter they sometimes took their fami-
lies, and their animals too, into burrows which they
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had dug for storing grain. Even in their poor huts
they were most hospitable to strangers, and when
the provisions of a house had given out, a host took
his guests, and went himself, to the house of a
friend, who received them all. They cared a great
deal for bathing, and provided warm baths, as some
of our American Indians seem to have done. The
Anglo-Saxons wore chiefly mantles or robes of skins,
but also some linen garments, and often decorated
both furs and cloth quite beautifully. They went
armed to market, and traded by exchanging, or
barter, as they had no money at all.

Anglo-Saxon beliefs. Near every village there
was an oak grove sacred to the god Woden, ‘‘the
terrible and severe god, the Father of Slaughter, he
who giveth victory and receiveth courage in the
conflict, who nameth those who are to be slain.”
The priests of the tribe made sacrifices to Thor, the
thunderer, and the other fierce gods of the North.
In very early times, at least, human sacrifices —
captives in war or slaves in time of peace—were
offered. The priests also decided disputes and tried
to foretell future events; they guessed what fortune
they would have in war by combat of two warriors,
by such signs as the neighing and snorting of milk-
white horses, or by marks on fruit-tree twigs.

Anglo-Saxon poetry and stories. The Anglo-
Saxon chiefs or kings claimed to be descended from
fierce old gods. They and their warriors lived in
halls built of great timbers, stained “with a kind of
earth so pure and shining that it gave the impression
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of painting.” The great, lofty room in which the
warriors feasted and slept had an open fireplace in
the middle, on the stone or carth {loor, and a hole
in the roof through which the smoke —some of it —
went out. To these halls, during their feasts, the
minstrels or “scops’ came with
their rude stringed harps and
sang the ancient battle stories
that had been known through
more years than  anybody
remembered. The favorite of
these songs was about Beowull. You may read
more about this story in Appendix II (p. 205) if
you like.

The Anglo-Saxons in Britannia. Barly in the
fifth century, somewhere betwoeen qoo and 116 A,
(Do you remember what a.b. means?), these Anglo-
Saxon rovers sailed across the Norih Sen and
discovered the islands then known s Britannia,
They found the land pleasant and the people, fight-
ing among themsclves, very casy Lo conqguer, and
so they remained there.  And that is how the Anglo-
Saxons came to be the ancestors of English, as you
will learn in some later chapters,

COMPREHENSION! QUESTIONS
ESSENTIALS
1. Who were the Anglo-Saxons and where did they
live?
2. Why did they first come to Britain?

1Do you know what comprehension meung?
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3. What people in Europe are most closely related to

them?

4. What do you suppose these Anglo-Saxon words
mean? Count 2 per cent for each correct meaning and
see who can make the highest score.

candel suth
dimm dead
mann ther
hund healp
wif healf
bedd hord
biternes biter
lim croeft
hond feld
fot hunger
hoc heofon
noma wapen
stan waeter

sunu
feeder
moder
sweoster
dohter
lomb
cealf
&g
hlud
efter
dun
eorth
waes

OPTIONALS

deofol
cwic
niht
abufan
fole
eorl
drenc
drincan
faest
freond
freondscipe

1. Can you tell what words we get from these Anglo-

Saxon words?

Tyrsdeg—named after Tyr, god of war
Thunresdeaeg or Thorsdagr—after Thor

Wodensdeg—named after Woden!

Sunnandeeg—mnamed for the sun

Frigedeeg—after Frig, goddess of love
Monandeg—named for the moon

Sacterdeg— (from L. Saturnus) for Saturn
Hertha—goddess of crops and fertility

1Do you see where we get our odd spelling of Wednesday, which isn’t like the

pronunciation?
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2. Read the “Autobiography of Chant” in Appendix
III (p. 213), and then write the story of a word or family
of words which came to English with the Anglo-Saxons.
Steward, lord, and lady arc an interesting group. Look
them up in your dictionary.

3. Look up these words to find their history:

nimble nightingale daisy
slattern sulk fret
king nightmare cerie

READING SUGGESTIONS

Van Dyke’s “The First Christmas Tree,” in The Blue
Flower.

Selections from W. E. Leonard’s Beowulf, a New Verse
Translation, in Appendix II (pp.205-206).

THEME SUGGESTION
Optional Problem 2 or any other subject suggested
by this chapter.



CHAPTER V

THE ANGLO-SAXONS AND THE DANES
IN ENGLAND

The helpless Britons. You learned in chapter
iii what kinds of people the Angles and Saxons
found when they came to Britannia. Somewhere
near the middle of the fifth century A.p., after the
Romans had taken away their soldiers, the remain-
ing Roman citizens in Britain, the Celts who had
become Christians, and other colonists from Europe
were left helpless before the attacks of all sorts of
heathen peoples. The best and most active British
youths had gone off as Roman soldiers.

First ‘‘two very savage foreign nations, the Scots
from the West and the Picts from the North’— Celts
also—swept down upon the Britons. The poor
Christians sent a pitiful appeal to Rome, called the
“‘Groans of the Britons,”’ for help against the heathen;
but Rome was too busy defending herself to help
them. It is at this time that King Arthur and his
knights of the Round Table are supposed to have
lived in Britain and to have fought twelve great
battles against the different invaders.

The coming of the Anglo-Saxons. As you learned
in chapter iv, fair-haired sea-plunderers from North
Germany were always cruising about the British

23
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coast and attacking cities for booty and the joy of
battle. They came in Viking ships, much like those
of the Anglo-Saxons earlier—very like the one pic-
tured on this page. This one was sketched from a
model of a vessel seventy-seven feet long and six

ol i

HOW AN ANGLO-SAXON SIP PROBABLY LOOKED

feet deep, found in a barrow or burial mound in
South Norway. It has a stecring oar on the right
and ornamental shields alternately yellow and black.
The crew numbered about eighty.

As the Picts and Scots were sweeping all before
them, the poor helpless Britons decided that these
freebooting Anglo-Saxons might be powerful allics.
So, about 449 A.D., the Britons invited them to come
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in greater numbers and help fight the Picts and Scots.
The Anglo-Saxons did come. They drove out the
invading Scots and Picts; but they liked the country
so well that they took it for themselves! The Chris-
tian priests and people were either killed or enslaved,
or escaped to the mountains and to the islands west of
England. The Celtic language at this time quite
vanished from England, leaving but a few words.
It remained only in Wales and Cornwall, Ireland and
Scotland. (See the map on p. 28.) Some Britons
fled to Brittany, in France. Welshmen today can
understand the Celtic language still spoken there.
The Anglo-Saxons become Christians. The in-
vaders from Germany, who belonged to several
different tribes, fought heartily among themselves;
but gradually they grew rich in the prosperous
country and settled down. They developed various
fine arts, such as making enameled jewelry and
beautiful embroideries, and they cultivated the land.
After a while—late in the sixth century — Christian
missionaries came to them from Rome and from
some monasteries in Ireland and the islands near
by, and converted most of the Anglo-Saxons. The
story is told that a Saxon priest, Coifi, crying out
that the gods had done nothing for him and there-
fore must be powerless, rode up to the temple of
Thor and threw his spear into it. As the priest was
not struck dead, the people decided the Christian
God must be stronger, and before long most of the
Anglo-Saxons were converted. The missionaries
were useful teachers, too, and taught the natives
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many new ideas; some of them you will find from
the following list:

bishop priest mill

altar calendar kettle
candle noon butter
organ tile (for roofs) cheese

Britannia becomes England, 827 A.D. Finally a
Saxon king, Egbert, conquered all of the other tribes,
or persuaded them to join him, and formed a union
of seven small monarchies. Under him the land was
first called Englaland, ‘‘the land of the Angles,” and
the language Englisc, since the Angles were at that
time the chief group. Nowadays we call that lan-
guage Old English or Anglo-Saxon.

The picture on the opposite page gives an idea of
the kind of houses the Anglo-Saxon nobles built in
England. The drawing is founded chiefly on a pic-
ture in an old manuscript. On the right arc the
chapel and priest's lodging; the tall columns arc
Roman, and the watch tower is copied after a recon-
struction of an earlier Roman house. On the left is
the guards’ lodging. Similar detached buildings,
with the upper part of timber construction, hold
attendants, slaves, horses, and cattle. The whole is
surrounded by an earth rampart surmounted by a
strong wattled fence. The lady of the house is giving
a slave instructions about the lodging of some “glce-
men” who have just arrived.

The Danish raids and King Alfred. As the
Anglo-Saxons became more peaceful and civilized,
Scandinavian people from Denmark began harrying
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and raiding England. They came in Viking ships.
They were also worshipers of Thor and Odin and
tellers of the same warlike tales. By 850 A.p. they

— had concuered all
@ ingland but a
: small part  called
Wessex, south of
— | the Thames River,
b RTH I which was ruled
by King Alfred
(849-901 A.D.). He
was a prince who
loved learning and
preferred old hand-
written and colored
Anglo-Saxon man-
useripts to warfare.

EX E But he was foreed

e by the Danish
; ) W invaders to fight
ANGLO-SAXON ENGLAND IN THE for his land, and
TEN.TH CENTURY 1o flee, beaten, dis-
guised as a peasant. You have no doubt heard
the story of how he was sct to mind the cakes in a
peasant woman’s house, and was roundly scolded
for letting them burn. He also went into the Danish
camp disguised as a gleeman and spied upon the
Danes. He defeated them, too, and made them
leave his kingdom to him. Many of them became
Christians and settled down. But all his life Alfred
had to keep fighting fresh invaders.

NNEL
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Though he was sick and in pain the greater part
of his life, nevertheless he found time for music
and for writing; he wrote laws and accounts of
his travels, and translated many Latin books into
English. In the third chapter of Dickens’ Child's
History of England you can read how he notched
candles to make a rude timepiece, and made the
first horn lanterns (lanthornes) to keep them from
burning unevenly. His son and grandson recon-
quered a great part of England, but the Danes
under Canute regained most of it by 1004 4.D.,
and Canute’s house ruled both Denmark and
England.

Danish or Norse words in English. The Danes
were so like the Anglo-Saxons in language and
customs and religion, and in the
stories they told, that they had
little effect on the language. They
indeed forgot their own speech and
learned Emnglisc. But naturally |
they kept many Danish words, and X7 i
some of these are part of our X, )
language today. Some of the
words they added to English were:

sky scare wing sly
skull skin call bask
skill fro anger window
want till meek cast
boon happy il droop
dusk die odd get

gait husband scant ransack
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The Danes probably added also the pronouns:

their they them

The suffixes by and thorp, as in Whitby and
Oglethorpe, are also Norse in origin.

The Anglo-Saxon language. The Saxons and
other German and Scandinavian tribes ruled in
England for nearly six hundred years. They estab-
lished their language in the country and borrowed
little from other tongues—a few Celtic and Latin
and Danish words only. But this Old English or
Englisc differs so much from modern English that
it is harder for us to learn today than German or
Latin!

Account or THE Porr CarpMON!

In Yeosse abbudissan mynstre was sum broSor
syndriglice mid godeundre gife gemered  ond
geweordad, for pon he gewunade gerisenlice leod
wyrcan, pa Ve to efestnisse ond to arfwestnisse
belumpon; swa Satte swa hwiet swa he of godeun-
dum stafum purh boceras geleornode, bt he @lter
medmiclum face in scopgercorde mid pa meastan
swetnisse ond inbryrdnisse geglengde, ond in
Engliscgereorde wel geworht forp brohte. Ond for
his leopsongum monigra monna mod oft to worulde
forhogdnisse ond to gepeodnisse Das heofonlican
lifes onbeernde waeron.

The alphabet is nearly the same, it differs in three
letters only, yet you can hardly recognize two words.
What could have produced so strange and complete
a change to the English we know and usc?

1From the Anglo-Saxon version of Bede's Luclesiastical History.
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ESSENTIAL PROBLEMS

1. In what year was the first great Anglo-Saxon
invasion?

2. What happened to the Christian Celts and the
Roman colonists in Britain? .
3. When did Britannia begin to be called Englalarnd and

the language Englisc?
4. Why these names?
5. Is the Anglo-Saxon alphabet the same as ours?

OPTIONAL PROBLEMS

1. Look up the time of King Alfred’s reign, what
part of England he ruled, and what he did for English.

2. Write a theme telling one thing about life in England
in King Alfred’s time. :

3. Read Bulwer-Lytton’s Harold, chapter i.

4. Read at least two Norse myths in Baker's Out of
the Northland or Dasent’s Popular Tales from the Norse.

5. Write a short scene from a play, not more than two
pages long, about the story of King Alfred and the cakes.

READING SUGGESTIONS

Baker's Out of the Northland; Dasent’s Popular Tales
from the Norse; W. E. Leonard’s or Tinker’s translation
of Beownlf; Dickens’ Child's History of England, chapters
ii-vii; Longfellow's Saga of King Olaf; “Weland’s
Sword” from Kipling's Puck of Pook’s Hill.

THEME ASSIGNMENT

Write the story of a word or words that came into
English in a Viking ship from Denmark. Ransack, score,
skull, fro, and wit have interesting stories. See Appendix
III, pages 211-213.



CHAPTER VI

THE NORMANS AND THEIR
FRENCH SPEECH

The Norman invaders. The very great change
from Anglo-Saxon to modern English came chiefly
after another conquest of England — the last — by
the Normans. These were also people from the
Scandinavian countries, very like the Saxons and
Danes in language and customs— Vikings and
freebooters. Several centuries before they came to
England they had conquered northern France and
become vassals or subjects of the French king; but
they were so fierce and independent that when their
leader Rolfe was bidden to kiss the French king’s toe
in sign of submission, he seized the king's foot and
overturned him and his throne! He was so powerful
that the king dared not try to punish him. Like
the Danes in England, the Normans had long
since given up their own language. They spoke
French; they had also taken over French customs,
and their trouveurs, or minstrels, sang the “‘Song
of Roland” and the legends of the carlier Frankish
king Charlemagne.

Duke William’s invasion. In 1066, under Duke
William, the Normans invaded Ingland. In a
bloody battle at Hastings they conquered the

32
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Saxons and Danes who resisted them, and then
forced the nobles to choose Duke William king of

From tho Bayeux Tapestry

NORMAN SOLDIERS

England. He and his family ruled for two centuries
over both England and a large part of France.
Naturally the Norman chiefs were given the lands
and houses of rebellious Saxons.

Norman French and Anglo-Saxon. French alone
became the language of the king’s court, of the
schools, and of the law courts. For the most part
noble and powerful people spoke the French of the
Normans, and England kept close relations with
France. There was a great admiration for French
speech, French literature, and French customs.
Anglo-Saxon, on the other hand, though it was never
a forbidden language, was mostly the speech of
market women, peasants, and workmen; as one
writer of those days put it, French was the language
of heie men and Anglo-Saxon was the language
of lowe men.

Changes in'Anglo-Saxon speech. The result was
that Anglo-Saxon changed rapidly. First, it became
simpler, because it was used by common people who

4
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cared little about its grammar and conveniently
forgot many useless, complicated forms of words.
It was not written very much, so it changed a great
deal from place to place and from time to time.
You see, because no one who spoke the language cared
about speaking it correctly, there was no standard
of usage. So most of the forms of words--for
plural number, to show time, and the like—dis-
appeared or changed entirely. Thus Anglo-Saxon
had several ways of showing singular and plural;
some of these we still have, as:

goose gecse
mouse mice
man men

(Umlaut or sound changes; do you know others?)
[¢) 4 oxen

But except in these simple, very common words
that everyone learned early and remembered, one
plural form, as, came to he used for all words. Tt
turned later into our common plural s or es; so that
now when we meet a new word like garage or gas we
malke it plural that way. Children tend 1o do this
for ox and mouse, you may have noticed.

Many other endings were entirely lost; you need
not be sorry, as you don’t have to learn them.
Thus in Anglo-Saxon

Se stan feol (The stone [cll)

ba stanas feollon (The stones fell)
there are three changes to show the difference
between these sentences, where we have only one
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that says it just as clearly. This illustrates the
great orgamic change (in forms) which came to
English between 1100 and 1400 a.n. In addition
to all this, English adopted a great number of
French words, as you will discover later.

Besides Anglo-Saxon and French, Latin was
spoken and written, mostly in churches and univer-
sities and by the most highly educated people.
About 1200 A.D., then, every truly educated man
in England had to know three languages — French
for his court and professional life, Latin if he
was a scholar, and Anglo-Saxon if he wanted to
be understood by the great mass of common
people.

French words in English. To illustrate some of
the changes that came to the English language at
this time, here is a list of words which were added
from the French during the centuries about which
we have been telling. They will show you, also,
what changes the Normans made in the manners
and ideas of the English people.

roast feast mistress plea
dine sir chivalry court
supper madam honor justice
pastry master appeal suit

table (the Saxon word was board)

chair (stool was the Saxon word)

labor (the Saxon word was work)

courtesy (but truth and freedom were Saxon words)

oyez (the word meaning “hear you,” with which law
courts are still opened)
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Beginnings of modern English., You may quite
na.turally suppose that the language of England
would thus come to
be French with only a
a sprinkling of Anglo-
Saxon. Bul almost the
opposite happened!
The map on this page
shows in the shaded
areas the widest extent
of the realm of Duke
William’s descendant
Henry IT (r154-1189),
stretching from Scot-
land way down to the
borders of Spain. The
horizontal lines in the
central part show how
the French king, by a
strong thrust west-
ward, succeeded in
breaking those domin-

i Dwmnnm- of m-n-y u
JiErerty

E Terstory mmy the Nurmn

THE LESSENING DOMINTONS oF tii 1018 i two, about
NORMAN KINGS IN FRANCE 1204 A.D., during the

reign of King John. This decided the question of
whether the Norman rulers were to become French-
men with possessions in England, or English kings
with a small domain in the south of France. After
this they settled down quite definitely as English-
men. They and their followers took to English as
easily as their ancestors had dropped their Norse
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speech for French. After only three hundred
years both the law courts and the parliament
(the English congress) adopted English in place
of French, and English, rather than French, was
taught in the schools. The people now were not
Saxons and Normans, but all alike were Euglish.

This was the beginning of the modern English
that you speak.

Chaucer and Wycliffe. Before a language has
any form or literature it must have a number of
pioneer writers. A man named
Geoffrey Chaucer (about 1340-1400
A.D.) was the first important writer
of really English poetry, and
Wyecliffe in the same century (about :
1380) made an English translation e
of the Bible. Englishmen had been 4 me entury knigre
obliged hefore this time to read the Bible in Latin.
Yet even two hundred years after Chaucer wrote his
Canterbury Tales, writers sometimes did their really
important work in Latin, the language of scholars,
so that it might live. Although English was the
popular speech, it was so young and poor in origin
that they fearcd it might die! Chaucer and others
who used Eunglish in his time wrote in the language
of the common people, not of the rich and learned
and noble. But English was already beginning to
be used at the king’s court.

The languages that make up English. In 1200,
then, the time from which we can first rightly name
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the language English, the following languages were
being combined to form English:

1. Celtic in a very few native words.

2. Latin in a few words of Cacsar’s conquest and
of the Christian missionarics.

3. Anglo-Saxon, the tongue of the barbarous
Germanic tribes from Europe.

4. Norman French, the speech of court life, based
on Latin.

COMPREHENSION QUESTIONS
ESSENTIAL PROBLEMS

1. What happened in 1066 A.D. that is of importance
to us?

2. Name two pioncer English writers.

3. What threc languages were spoken in England in
12007

4. By what class of socicty was cach spoken?

5. Fill in the following list of languages which were
mingled in the English ol r200:

1. Celtic 4.

2. 5.

3.

6. Check the threc most important ones.

7. Which was used first in England?

8. Name at least four things men do which make a
language grow. Men are doing all of these today.

OPTIONAL PROBLEMS

1. Write a theme on a happening you imagine in a

Norman French court or castle.

2. What became of the original Scandinavian or Norse
of the Normans?
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3. Pick out in Wamba’s speech in chapter i of Jvanhoe
words which you think might be French; then look
them up in the dictionary to see il you are right.

4. PFrom the first filteen lines of the Prologue to
Chaucer's Canterbury Tales, pick out all the words whose
meanings you can guess from their sound and spelling
Write these lines in modern English prose.  What does
the word prose mean?

THEME SUGGESTION

Write the story of any word’s travels on the way to
England from France. Chant is an interesting one (see
Appendix III, p. 213).

READING SUGGESTIONS

Stories from Kipling’s Puck of Pook's Hill: “Young
Men at the Manor,” “The Knights of the Joyous
Venture,” “Old Men at Pevensey ' ; Isabel Butler’s trans-
lation of The Song of Roland, which Taillefer probably
chanted at the battle of Hastings; Walter Scott’s Jvanhoe,
chapter i.



CHAPTER VII

HOW ENGLISH IS MADE UP

Anglo-Saxon and Latin most vivid in the back-
ground of English. We have a general idea of
what has happened to English in the ages past to
make it what it is. Now, we can learn to find the
sources of words we meet in our reading if we first
investigate carefully what part each of these leading
contributors, Latin and Anglo-Saxon, has played in
making English. We do not count French as
important as the other two because most of the sig-
nificant French words in English were themselves
originally Latin.

Anglo-Saxon words in English. Language, like
any living thing, must have a foundation. In any
language this foundation consists of the common
words of everyday life, most of which Anglo-Saxon
has given us. Hence Anglo-Saxon, in a changed
form of course, has survived in English. Through
the strength and fitness of the people who spoke it,
it became the popular language of the masses of
Englishmen between the years soo and 1100, and
its influence has continued to this day.

Most words of home life, simple but full of mean-
ing, are Anglo-Saxon, Because these words are
familiar to us, they mean more than similar Latin

40
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words. In our common speech most of our one-
syllable words are Anglo-Saxon, such as:

the go bear cold
this come drive hat
that sat | eat true
and sleep hear sweet
but read bake home
run love good strong

Latin words in English.! In contrast to the
popular Anglo-Saxon, but equally important, is the
Latin portion of our vocabulary, which is often
called the learned part, meaning not necessarily the
language of scholars, but that of books. Scientists,
inventors, and writers use these words to express
exact ideas and fine distinctions. You can’t talk
or write about radio without using a large number
of Latin scientific words. Of course there are short,
simple words from Latin in English, like vest, sir,
cent.  But most of these words, like very large num-
bers of words that were originally Latin, came
through the French, as we shall see in the next
chapter.

Saxon words are often as clumsy substitutes for
these Latin-English words as Latin words would be
for the simpler needs of everyday life. Some Anglo-
Saxon authors, trying to invent native words instead
of using those of Latin origin, coined these strange
compounds: rummod (‘‘room-mood”) for magnani-
wmous; gastlice (‘‘ghostlike”) for spiritual; inwit
(““inside wit’") for conscience.

1 The small proportion of Greek words, with characteristics like the Latn, will
be discussed later.
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Differences between Anglo-Saxon and Latin
words. So the difference between the two great
classes of words in our language is that Anglo-Saxon
English in its simplicity malkes us feel more deeply
and see things about us more truly, while Latin
English arouses our minds to more exact and complex
thinking. A poet who had only Anglo-Saxon to
work with would perhaps have said of a ship,
“With one upleaping, happy leap, she leaped into
the sea’s arms’’; but Longfellow, with both kinds of
words at hand, said, “With one exultant, joyous
bound, she leaped into the ocean’s arms.” It is this
combination of Latin English with Anglo-Saxon
English which gives our language its depth and
range.

Four groups of Latin words in English. There
are four groups of Latin-English words:

1. The Latin conquest words of the first century
B.C.

2. Those left by the Roman missionarics and by
the Roman church a few centuries later.

3. Those which for convenience’ sake we have
borrowed without change of spelling. These, of
course, have come into English recently, compared
to other groups. Examples of these are:

exit minor minimum

ratio major maximum

apex inferior alumnus
superior

4. Those built upon Latin roots. The root is
that part of a word which carries the big idea. For
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example, in Latin duco means “I lead.” From it
both Latin and English built words like conduct,
reduce, abduct, product, e
and many others, all “%

having some idea of —

lead in them. £ e

This fourth class of N Z‘} f,,,w‘
Latin words is by = =
far the largest of all the borrowings. These we
have added to English through all the centuries
since the Norman Conquest; and naturally a great
many such words have been taken in their French
forms (for French is built upon Latin), as you will
see in chapter viii. Most of this borrowing hap-
pened before 1500, but it is still going on. It
includes many hundreds of words like audible,
dowmestic, committee, convention, annual, etc., common
words, but rarely monosyllables. Thousands of them
are as definitely Anglicized and popular as the
Anglo-Saxon element itself. Only in the case of
the soo most frequently occurring words are the
Anglo-Saxon words more numerous than the Latin.
Of the 17,287 words most commonly occurring in
English, 9,075 are of Latin origin, 4,536 of Anglo-
Saxon origin, and 1,814 of Greek origin.

Latin words of this kind have been creeping into
the English language for many centuries. They
have come by various routes. Some were adopted
to fill a scientific need, as radio, aviation, motor-
cycle, and hundreds more. Many others have come in
through travel and trade between nations.

vy
PN
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Anglo-Saxon the foundation of English. The
Anglo-Saxon portion of our language, which is its
very root and foundation, is harder to describe
definitely. Anglo-Saxon words are, as we said
before, simple, often onc-syllable words of common
everyday use.

ESSENTIAL PROBLEMS

1. Tum to any page in your dictionary. List the
derivation (AS., Lat. or L., Gr.,, F., elc.) of all the
words on that page. What did you discover about
the percentage of those of Latin and those of Anglo-
Saxon origin?

2. Which words make the backbone of a language, the
short, simple ones or those that are long?

3. What language has furnished us most of our short
everyday words?

4. Aside from Anglo-Saxon, what is the other great
source of English words?

5. What are the great differences between Anglo-
Saxon English and Latin English?

6. What four groups of Latin words arc there in
English? Which is the largest?

7. Describe Anglo-Saxon words in English. Give some
examples,

8. Although most Anglo-Saxon English words are short
and simple, there are some roots upon which we have
built words. For example, the Anglo-Saxon word bindan,
meaning ‘‘to bind,” gives us band, bound, bend, bind,
bundle.

Find two or more words from each of the following:

brecan, “‘to break’” beran, ‘‘to bear”
dragan, ‘“‘to draw” tellan, *“to count”
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9. Bring five words to class from your “list of dis-
coveries.”” Exchange lists with your neighbor or as
directed, and look up the new words for dictionary
practice. Use your own new words in sentences.

10. Some Anglo-Saxon words have not changed in
their spelling in becoming English:

great ford this God

hilt blind corn heap

full forth dust mere (mmeaning
east wind bliss “lake’)

What do you notice about all of them?

OPTIONAL PROBLEM

The following paragraphs were written by seventh-
grade pupils to illustrate the difference between
Anglo-Saxon English and Latin English. Read
them carefully; then choose your own subject and
write two paragraphs in similar style.

My Doc

My dog is a big, brown-eyed collie. I love her
with all my heart. She is brown and white and
very kind and good. She often comes walking up
to me with such a sad look that I at once give her
abone. She likes my little brother very much, and
they sometimes take long naps together.

My CaNINE PeT

My most beloved collie is a generous, thought-
ful animal of unusual beauty. She seems to be
immensely delighted when she knows that some
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one adores her. She is equally enthusiastic when
her mistress heaps her old-fashioned platter with
enormous bones. When she reposes with my
small brother she feels as if the whole universe
was doing its best to make ils most popular canine
happy.

Wisconsiy Hien Scroon

Grape VII
THEME ASSIGNMENT

Write a theme about any single Anglo-Saxon word in
English. Look up, for instance, worm, harsh, sad, in the
dictionary, and tell what you find about them.

READING SUGGESTION

Begin one of the books you have not read from the
list in Appendix I, pages rgy-204.



CHAPTER VIII

OTHER LANGUAGES THAT HAVE HELPED
MAKE ENGLISH

Songs oF Epucarion: I. History

The Roman threw us a road, a road,

And sighed and strolled away:

The Saxon gave us a raid, a raid,

A raid that came to stay;

The Dane went west, but the Dane confessed
That he went a bit too far;

And we all became, by another name,

The Imperial race we are.

Chorus
The Imperial race, the inscrutable race,
The invincible race we are.

Though Sussex hills are bare, are bare,
And Sussex weald is wide,

From Chichester to Chester

Men saw the Norman ride;

He threw his sword in the air and sang
To a sort of a light guitar;

It was all the same, for we all became
The identical nobs we are.

Chorus
The identical nobs, individual nobs,
Unmistakable nobs we are.
—GiLeerT Ke1TH CHESTERTON

47
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The French. As you learncd in chapter vi, the
Norman French were the last people to invade
England and to influence the language to any great
extent. Most of our words from French came
originally from Latin. They have become so
mingled with French, however, that we may call
them French derivatives.

What does ‘‘derivatives” mean? The following
examples show how one Latin word gives us a
purely Latin derivative and another form that
came, with changes, through the French:

PURE LATIN DERIVA- FRENCH DERIVATIVE

LaTv Sty TIVE IN ENGLISIT FreNcr IN ENGLISI
fac (do, make) fact fait feat
Lingu (tongue) linguistic langue language
cant (sing) cant, canto  chanter chant
reg (rule) regal royal royal
merc (trade) mercantile marchand merchant

Norman-French in English and later borrowings.
About five hundred words were absorbed into
English as a result of the Norman invasion in the
eleventh century. In the thirteenth and fourteenth
centuries and later, down even to our own day, came
many more French words. The earlier ones mingled
with the Anglo-Saxon and are harder to distinguish.
The French words borrowed later have kept more
nearly their original sound and spelling. Because
our language is already so full of French clements,
these words seem to fit neatly into it. Those in the
following list are all of French derivation; some have
been in use in English for ten centuries, others not
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nearly so long. Can you pick out the words
that date back nearest to the Norman invasion?

aid buccaneer
brief car
brunette chief
chance brush
coquette grimace
chair portiére

How all languages have contributed to English.
Although Anglo-Saxon, Latin, and French have been
by far the largest contributors, every country seems
to have given some words to English. Greek,
Italian, Hebrew, Spanish, Arabic, Danish, Dutch,
German, even Malay and Chinese words have crept
into our speech. Take an ordinary lunch of an
Englishman and see how many languages are rep-
resented in his menu. He has meat and bread,
Anglo-Saxon words; a poiato, a contribution from
Spanish; coffee from the Turkish, or possibly tea
from Chinese, or chocolaie from Mexican; marma-
lade, perhaps, from Portuguese, and fapioca from
Brazilian.! There is probably no other tongue so
rich in words from far-distant sources as English,
English scholars studying in Italy brought home
such words as canto, studio, and concert. ‘The crusa-
ders in the Middle Ages came back with many new
ideas and things, and new words to express them:
syrup, scimitar, palmer, maumet, etc. Contact
between England and Spain introduced words like

1Some say the word comes from the native Indian. Names from the Brazilian
ggg i\ée}iﬁr;é:r}mﬁoﬁ&eﬁg;ﬂ&ﬁ?m the Spamsh, as do chocolale and tapioca,

5
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don and cigar. Hebrew has given us a few con-
tributions like cherub, Sabbath, and amen. Persia
and Tu_rkey and the Far Eastern countries are
represented in words like dndigo,
shawl, chintz, and assassin.
American English. The English
. spoken in America has had gifts
from languages which have not
= directly added to the English in
I Nk the British Isles. In the south-
West part of our country many Spanish words like
olla* and mesa are commonly used and understood.
The Dutch settlers in New York and Pennsylvania
contributed many words like sloop and schooner.
The American Indian has also had his part in the
making of the English language; the words wigwam,
wampum, moose, skunk, and others that you can
probably think of, come from his spcech. Place
names also in many parts of the country are Indian,
or attempts to copy Indian names; out of the
forty-eight state names, twenty-five are of Indian
origin. Our American pronunciation of English also
differs from the standard in England, and varics
greatly in various parts of this wide country. And
because we have not the same customs or life,
many words in American and in British English are
distinct. We don't know what an Englishman
means by a lift, a goods-van, a cracker (not our kind),
or a tram. But the English language is nevertheless
all one, and more interesting for these differences.

chntz
assassin

Pronounced §-y4, & water-jar.
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Latin-Greek words in English. Greek has like-
wise served as a treasure house in language making.
Oftentimes when inventors or scientists have needed
a name for a new invention or product they have
turned to Greek for whole words or for roots to
put in new combinations. In this way we have
obtained the words telephone, phonograph, auto-
graph, photograph, biography, and many others.
Sometimes words are coined by joining a Greek
root syllable with a Latin root, as automobile.
Auto means ‘‘self”” in Greek and mobile is Latin
for ‘““moving.” Other examples of such combinations
are motor-cycle and aéroplane. All those words de-
rived from these two classical languages, Latin and
Greek, we will call Latin-Greck derivatives. They
are mostly exact words used in sciences. Let us
remember that they have come into English gradu-
ally and from natural causes rather than because
of foreign invasions.

ESSENTIAL PROBLEMS

1. What is the origin of most of our French words
in English?

2. Make English words from the following list of
French words:

gloire langue poursuivre
roi chanter chéteau
raison ennemi fagon
peuple supplier voyelle

3. Why do we usually class Latin and Greek words
together in examining the structure of English?
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4. Of the following two groups of English words of
French origin which do you consider the more recent
in adoption? Can you give two rcasons?

a
reason

feat

ticket

suit
merchandise

b
hurlesque
chilfonier
rendezvous
harrage
chauffeur

5. Fill in all the different parts of the diagram below
with the names of languages mentioned in this chapter.

et
YN

What does the whole circle
represent?

6. Give several cxamples of

English words contributed from

1 these various languages. Find

at least one new example, i you

5 can, for cach language in tihe

circle.  Perhaps your father or
mother can help you think of
some to look up.

7. Look up the source of the

following words; mark the language from which cach

word is contributed:

chauffeur
factory
Dbicycle
wigwam
ski
telegram
czar
sabbath

tea yacht
stool mimic
breakfast huilding
chair janitor
crag paper
dairy cherub
rosary circus

caravan alarm
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8. Make a list of twenty-five common everyday words.
Then look them up in your dictionary. What do you
find out about the proportion of Anglo-Saxon words and
those from other sources?

OPTIONAL PROBLEMS
1. Make a list of words of recent French adoption;
probably your father can tell you some dating from the
World War.
2. From the following ten words pick out the ones that
are Anglo-Saxon and the ones that are Latin-Greek:

house strong true

automatic bicycle confer

telegram geometry aéroplane
go

Test any you are not sure about. See how near 100
per cent you can make your score.

3. The following words have interesting histories. Look
them up.

trivial trump delirious
sophomore umbrella minstrel
lavender terrier enthusiast

4. Here is a list of Anglo-Saxon words whose mean-
ings are harder to guess than those in chapter iv. See
how many you can get.

eall hunig yiel
heorte gear magan
wudu aefen

5. Do you know any words that belong peculiarly to
American English? "Buncombe is a good example. Can
you name any that have been dropped from American
English and are used only in England?
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6. To see how completely English, and especially
American English, is a mixture of forciyn languages,
study the names of our states. OF the [orty-cight names,
twenty-five are of Indian origin. O the remaining
twenty-three, twelve are historically Buglish, six Spanish,
three French, and two Awmerican. Look up cach name
and find out its history.!

7. How many words of Scandinavian origin, in usc in
the United States, can you name?

THEME ASSIGNMENT

Write a theme on any pair of words, as in Wamba’s
speech about Norman-French and Anglo-Saxon words—
calf and wveal, pig and pork, ctc. For this read again the
first chapter of Tvanhoc.

1Read “The Origin of American State

Vol. XXXVIIE, pp. 104-10, of the Nationul ¢
Pockel Atlus (Rm\d MONally & Company).

by Tred W, Lawrence in
i Magazine,  Sec also the




CHAPTER IX

MANY ANCESTORS AND RELATIVES
OF OUR ENGLISH SPEECH

The Indo-Germanic family. The chart on page 56
will show you how many European and Asian rela-
tives our English speechhas. They areall descended
from an ancient language called Indo-Germanic or
Indo-European. Sanskrit, which is still written and
even spoken by learned men in India and other
countries, is supposed to be nearest like this ancient
language of any we know now. Practically all the
other languages of the world—Chinese, Turkish,
American Indian, and the rest—have also made con-
tributions to our English vocabulary.

The list of words on page 57 will show you some
of the likenesses and differences among several of the
language relatives shown in the chart. You see
that many of our common, simple words have a very
long ancestry and many cognates—first, second,
or hundredth cousins. These lists of ‘“The Wide
Relationships of Some English Words™ are not to
be learned and remembered. They are simply put
here to show you why people speak of a great family
of languages called the Indo-European, and make
it clear that when we trace words to the Latin or
Anglo-Saxon we are only pursuing them part way
up or down their family trees.
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THE FAMILY TREE OF THE PRINCIPAL INDO-
GERMANIC LANGUAGES, SHOWING THEIR

RELATION TO ENGLISH

[NotE.—A dotted line shows that the language has contributed a considerable

number of words to English.  The three lan
of English arc connected with 1t by an unbroken line.  The liing
contributed anly a few words to Enghsh hiave no connecting line.

Germanic

Indo- )

or
Indo-
European

)

o1 ming

—Lithuanian
r«Ru it
—Primitive  |~~Bulgariw
Sh\'lt‘i“l—f’olish
—Czecho-Slovals

n

—French
—Italian
|—Latin*—{—Spanish .
—DPortuguese
—Roumanian o
. 1—O1d Norse
- Gothic*— | __Teelandic .
—01d Scan- | Dano-
L dinaviant-~ | Nopwoyis
—Primitive Swedis
Germanic]—| Swedish
—Germun .
—Dutch R
—Anglo-Saxon - - ~—e -
—Irish . " . .
—Primitive  |—Highland Scotch
Celtict—|_Wlsh
—Breton
—Greck* .
—Armenian
—Sanskrit*

(From thisand old related dialects have
come Bengalese and other languag
of India spoken by over 200,000,000
people)

—Old Persian*—Modern Persian
(Mixed with much Arabic)

TA dead language—long since vanished.
*Survives mainly in literature,

A —ENGLISIT
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German cousins of English words. The necarest
relatives of English, you have secn, are the Ger-,
manic languages— German, Low German, Dutch,
and the speech of Scandinavian peoples. The lists
that follow will show you how many English words,
even though they are quite differently spelled, are
like not only their ancestor Anglo-Saxon but their
cousin German. Most of the changes which Indo-
European words have made in becoming English
or German are illustrated in these lists. They are
worth studying, not to remember, but to get an
idea of the curious relationships of this large family
of words.

Here are some words alike in spelling and nearly
alike in pronunciation in German and [nglish:

GERMAN ANGLO-SAXON ENGLISH
ring ring ring
oft oft oft

in in in
nest. nest, nest
bitter bitter hitter

Here the German cognate, or cousin, is closer 1o
English in its spelling than the Anglo-Saxon ancestor:

GrrMaN ANGLO-SAXON ENGLISIT
arm carm arm
halle heall hall

(e as in arm)

In these words the changes are in pronunciation
only—the spelling is exactly the same:
GERMAN ANGLO-SAXON ENGLISI
wind (vint) wind wind
west (vest) west, west
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winter (vinter)
mild (¢ as in hill)
hand (a as in arm)
still (shtill)

winter winter
mild mild
hand or hond hand
still still

In these words there are spelling changes, but the
pronunciation in German and English is much the

same:

GERMAN ANGLO-SAXON ENGLISI
volk folc folk
bevor beforan before
scheinen scinan shine
fischer fiscere fisher
haus hus house
mein min mine
bei bi by
boot bot hoat

Here are other common related words:
GERMAN ANGLO-SAXON ENGLISIT
selbst self self
schwester sweoster sister
morgen morgen morning
und ond and
manch méenig many
lang lang or long long
jung geong young

The following are some common verb forms:

GERMAN ANGLO-SAXON EncLIsH
er ist heis he is
(e like a in hate)

er war (var) he waes he was

sie waren

(@=a in hat)
hie weeron they were
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Others have become simplified in becoming

English:
GERMAN ANGLO-SAXON ENGLIsIT
spenden spendan spend
springen springan spring
beginnen heginnan hegin

Old Germanic consonants. It is interesting to
know that the consonant sounds, such as w, th, g, o,
p, d, and t, are closer to their old Germanic form in
Anglo-Saxon and English than in German. Here
are some common examples:

Germanic! w (strangely spelled wh in English!)
became v (spelled w) in German:

GERMAN ANGLO-SAXON ENGLISTE

was (vas) hweel what
(@=ua in hat)

w0 haeer where

weil Jnwil while

(Z=cin be)

Germanic th (p) became d in German:

GERMAN ANGLO-SAXON TNGLISH
oder oper other
crde corbe carth
du bu thou

Germanic g (pronounced as y in yard, but harshly)
became y in English:

GrRMAN ANGLO-SAXON EnGLIsI
garten geard yard
(like g in go) (garden is from
French jardin)
1Wherever here used, the word ic means Pr crmanic, the dead

language which is suppn:cr\ to be the anvestor of lhu Gt.rm.m. Scandinavian,
and English languages (sce the chart, p. 56).
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regen regn ramn
(the first e like @
in hate)
mag magan may
(g like harsh ¥
in yet)
tag deg day
Germanic d became ¢ in German:
GERMAN Ancro-Saxox ENGLISH
flut flod flood
teufel deofol devil
Gott God God
Germanic ¢ became s or ss, particularly between
vowels:
GERMAN ANGLO-SaXON ENGLISH
essen efan eat
aus ut out
heissen bitan hite
In other words Germanic ¢ became ts (spelled z in
German) : |
GERMAN ANGLO-SAXON ENGLISH
zZimmer timber timber
herz heorte heart
zu to to
zunge tunge tongue

Germanic b (a sound between b and v) became
German b, but v in English:

GERMAN ANGLO-SAXON ENGLISH
raabe reefn raven
abend afn evening

leib lif (a)live
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Germanic p became German [:

GERMAN ANGLO-SAXON ENGLIsi
harfe hearpe harp
schlafen sliepan sleep
helfen helpan help

K usually remained k (or hard ¢). In the follow-
ing words it was pronounced in English as late as

Shakespeare’s time (about 1600 a.D.), and it is always
pronounced in German:

GERMAN ANGLO-8AXON EncrLisn
knie cneo knee
knabe cnapa knave
knecht cniht knight
K before an ¢ sound corresponds to English c/i:
GERMAN ANGLO-SAXON ENGLISIT
kind (2 as in hill) cild child
kirche cirice church

Ch corresponds to gh in Inglish. It was pro-
nounced in English almost until Shakespearce’s time,

and is always pronounced in German.
GERMAN

ANGLO-SAXON ENGLIST
nacht nikt night,
recht rilt right

Old Germanic vowels, The German vowels,
however, are closer to the ancestral sounds than our
English ones. Germanic ai (pronounced like 7 in
line) became o in English. Here are examples:

GERMAN

ANGLO-SAxON Encrsn
bein (pronounced bine) ban hone
eiche ac oak
nen na

no
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The u sound (as in dume) became the sound ow
(sometimes written ou) in English:

GERMAN ANGLO-SaxON ENGLISH
ni nu now
mund mud mouth

Germanic au (like ox in house) sometimes became
long e in English, but sometimes it became on (see
aus—out, p. 61):

GERMAN ANGLO-SAXON ENGLIsH
baum (tree) bheam beam
traum dream dream

(joy, mirth)

Germanic an sometimes changed to a # sound (as
in dune), usually spelled oo:

GERMAN ANGLO-SaX0ON ENGLISIZ
gans gos goose
zahn tod tooth

The umlaut letters and their relatives in English
are curious. Umlauts are shown by marks above
letters like this: @, du, 6. Most English plurals which
are different in vowel sound from their singulars,
and some other words like those in the lists below,
are descended from umlaut words in Germanic

languages:
GERMAN ANGLO-SAXON ENGLISH
mduse mys mice
(plural of maus)
mdnner men men
(plural of mann)
ganse ges geese

(plural of gans)
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frisse fet fect
(plural of fuss)

lause 1ys lice
(plural of laus) ’

hélle hell hell

kiissen cpssa lezss

(an umlaut form
of cossain)
sunde sinn sin

Summary. All that the lists and examples in this
chapter are intended for is to make clear to you
how close together English and German are. If
reading the chapter has made this real, then you
have what it was meant to give you. You have
gained still more if you have noted that Inglish
consonants like th and d and wh are close to
Primitive Germanic sounds, while German vowel
sounds like »# and ai and a arc closer to their
ancestor than the English ones. Working the
problems below will probably help to fix these
ideas so that you will remember them.

ESSENTIAL PROBLEMS

1. If you want to find more words which are closely
related in German and English, the lists of changes in
Germanic sounds on pages 6o to 64 will help you. TFor
example, to find the English cousin of German heilig, you
need only look for the German words with ¢z, like nein
and bein, and note that the English Lranch sounds it
long o as in no; then find the German words with g,
like garten and mag, and their rclatives with y, like may.
Now you have it: the English cousin of heilig is holy!
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What common everyday English words are related to
these German words ?

finger sagen kuh
singen tief (pronounced teef) salz
wasser zeit (pronounced like site  licht

with ¢ before it—isite)
2. Look up the Anglo-Saxon ancestor of each of the
English words you found in question 1.

3. Find the rare umlaut plural-—one with a change in
sound—of brother and cow, and the umlaut compara-
tive of old (another word for older).

4. Find the Anglo-Saxon ancestor of these words:

stile milk shears work
stirrup silly deer year
fret share soap daisy

An unabridged dictionary will tell you also about
the German cousins of these words and others of
their relatives.

OPTIONAL PROBLEMS

1. The plural of German kind (child) is kinder. Is this
shown in English children? Is there a plural like that of
ox in it too?

2. Look up live, lych-gate, and lyke-wake, and find their
Anglo-Saxon and German relations.

You will have to use an unabridged dictionary for
optional problems 2, 3, and 4.

3. Look up the words wolf, heart, goose, door, knee, to
find their many Indo-European ancestors and relatives.

4. Do the same with the ordinary numbers from four
to nine.
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THEME ASSIGNMENT
Write the story of a reunion of a group of words you
have learned about which has five or six members in
various parts of the world.

READING SUGGESTIONS

You will find many quite interesting stories about the
ancestry and history of common English words in
Greenough and Kittredge's Words and Their Ways in
English Specch. Your teacher will no doubt give you
credits for optional problems for any chapters from this
book which you read and report on in writing; or, if
there is time in class, you can report on a dozen or more
curious discoveries from any chapter you have read.

Something about the life of many of the peoples who
spoke the various Indo-Germanic languages is told very
pleasantly in Andrews’ Ten Boys Who Laved on the Road
Jfrom Long Ago to Now, in Ilendrik van Loon's Story of
Mankind, with its funny illustrations, and in other
histories you may be able to find. Here is more material
for reports for optional credits.



CHAPTER X

MORE ABOUT THE DICTIONARY

How spelling and pronunciation were settled.
Although what we call modern English has been in
use since 1400 A.D., the English of that time and even
of two hundred years later would be very difficult,
if not impossible, for us to understand. If Shake-
speare were actually to speak to us, it would be
much harder to understand him than to read his
plays, written about 1600 A.p., as they are now
printed. The greatest differences between his Eng-
lish and ours are in pronunciation and spelling.

In early times there was almost no way to decide
what was correct in spelling or pronouncing. There
were no printers, and copyists spelled about as they
liked. Printers came nearer to agreeing on spell-
ing, and dictionaries helped still more. The first
attempts to make any were merely chance lists of
interesting words. Usually these gave no idea of
how they should be pronounced or used. But in
1755, not long before our American Revolution,
Dr. Samuel Johnson, by means of enormous labor
and study, finished what may be called the first
really important, big English dictionary. He made
his book a standard of good use of words and of
pronunciation and gave examples from well-known
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authors. In the years since then, largely by the aid
of dictionaries, the spelling and pronunciation of the
language have grown much more uniform wherever
it is spoken. Larger and better dictionaries have
been made, some of which you know; the greatest is
the New English Dictionary, in eight huge volumes,
edited by Dr. Murray, of Oxford, England, and
other scholars in all parts of the world.

ESSENTIALS
PROBLEMS FOR CLASS DISCUSSION

1. What is necessary before any language can have a
fixed spelling and pronunciation? Who first provided
this adequately for the English language?

2. Could we understand an Englishman of 14007
State the chief differences hetween his English and ours.

3. Prom your reading and experiments with words,
what do you consider the three most important languages
that have contributed to English?

4. What kinds of words, for the most part, have we
borrowed from Latin and Greek, or the classical languages?
Why do we call Latin and Greek classical?

5. Do you know words to express the following ideas?

a self-moving vehicle

an under-sea boat

room where books are kept

process of carrying across

6. On pages Go~7o arc cxamples of Middle English

and modern English taken from writings of the centuries
1250 to 1700. Perhaps these extracts will show how
Anglo-Saxon through gradual change and growth became
modern English. - Study each one to find out whether it,js
written mainly in Anglo-Saxon English or in Latin English.
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English of 1250—Poem by an anonymous author:

Summer is icumen in

Lhude sing cuccu

Groweth sed and bloweth med

And springeth the woode noo;
Sing cuceu.

English of 1380—Wycliffe, translation of the Bible,
from first chapter of St. Mark:

As it is writun in Ysaie, the prophete,
“Lo, I send myn angel before thi face,
That shall make thi weye redy before thee.”

English of 1400—Chaucer, Prologue to Canterbury
Tales:

‘Whan that Aprille with his shoures soote

The droghte of Marche hath perced to the roote,
And bathed every veyne in swich licour,

Of which vertu engendred is the flour.

Fifteenth-century verse— Henryson (a Scotch poet,
ca. 1425—ca. 13500), ‘‘The Tale of the Paddock and the
Mouse”:

Upon a time, as Lsop could report,
A little Mouse came to a river side;

She micht not wade, her shankes were sa short;
She could not swim, she had na horse to ride;
Of very force hehoved her to bide,

And to and fra beside the river deep,

Crying she ran, with mony a piteous peep.

“Help ower, help ower!” this silly Mouse gan cry,
“For Goddess luve, some body o’er this brim!™
With that a Paddock in the water by,
Put up her heid, and on the bank gan clym,
Whilk by nature could duck, and gaily swim.
With voice full rauk, she said in this maneir:
“Gude morn, Sir Mouse, what is your errand here?”’
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Early seventeenth century —Shakespeare, Macbeth,
as printed in 1623:

Acr I; Scene III. A Heath

Thunder. Enter the three WITCHES.

FirsT WitcH: Where hast thou been, sister?
Seconp WircH: Killing swine.

Trirp WitcH: Sister, where thou?

FirsT WitcH:

A sailor’s wife had chestnuts in her lap,

And mounched, and mounched, and mounched:—
‘Give me,” quoth I:

* Aroint thee, witch!” the rump-fed ronyon cries.

Her husband’s to Aleppo gone, master o’ the ‘ Tiger,’

But in a sieve I'll thither sail,

And like a rat without a tail,

1’1l do, I'll do, and I'll do.

Eighteenth century— Addison, The Spectator, Monday,
July 9, 1711, No. 112, “An Account of Sir Roger de
Coverley at Church”:

I was Yesterday very much surprized to hear my
old Friend, in the Midst of the Service, calling out to
one John Matthews to mind what he was about,
and not disturb the Congregation. This John
Matthews it seems is remarkable for being an idle
Fellow, and at that Time was kicking his Heels
for his Diversion. This Authority of the Knight,
though exerted in that odd Manner which accom-
panies him in all Circumstances of Life, has a very
good Effect upon the Parish, who are not polite
enough to see any thing ridiculous in his Behavior;
besides that, the general good Sense and Worthiness
of his Character, make his Friends observe these
little Singularities as Foils that rather set off than
blemish his good Qualities.
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STUDY PROBLEMS
1. Look up the following words for the stories back
of them:
Culling People Names

nickname wretch pagan
heretic knave caitiff
heathen brat shrew
gossip ogre lunatic
villain blackguard idiot

2. Our word ambition comes from the Latin word
ambitio, which means “going about (looking for votes).”
In Rome the only ambition really worth while seems to
have been to hold office.

Find out, from an unabridged dictionary if possible,
the stories which are connected with these words:

candidate capricious X

tribulation aspirant —— @

insult assault f}%

secretary janitor &—4

arena consult ﬁ

sarcasm somersault 4@(‘%—4—; G
OPTIONALS

1. Write the story of an Anglo-Saxon word—such a
word as let, bind, or clumsy, for example. Look up its
family and history first. Let is a word which turned
square around and came to mean the opposite of what it
had meant. Can you find out how this happened? So
did the word restive, from the Latin. Then there
are strange relatives like queen and quean; do you know
about them?

2. What determines chiefly one's choice between short
Anglo-Saxon words and longer Latin ones?
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3. What class of people would be most likely to use
each of the following expressions?
a. Any temperature?
b. How many bushels to the acre?
¢. What percentage of nitrates?
d. Was the plaintiff’s injirtion valid?
e. What is our latitude and longitude?
/. Our diet needs more vitamines.
Which words in these expressions are Anglo-Saxon,
which Latin in origin?
4. See how many of the words in problem 2, page 71,
you can use in a short paragraph. Make it funny if
you want to.

THEME ASSIGNMENT
Continue the story of the search for Crazy’s leg from
the end of chapter vi of Eileen's Adventures in Wordland
by Zillah MacDonald.



CHAPTER XI

REVIEW OF PRECEDING CHAPTERS FOR
100 PER CENT MASTERY

ESSENTIALS

1—2. Read over all the history of English given in
the preceding chapters. Make a chart of your own; let
one-half inch stand for one hundred vears. Mark each
word invasion and other important event with a cross
and explain briefly what each cross means.

3. Bach of the following phrases is descriptive of a man
famous in the early history of the English language. Who
are the six men?

a. The first conquering invader of England

b. A Saxon king of great prowess and learning

¢. The winner of the battle of Hastings

d. The father of English verse

¢. A Bible translator of the fourteenth century

f. A pioneer dictionary maker of much ability (1755)

4. What two languages have given most to English?
What two others are next in importance as contributors?

5-8. Write after each word its origin, L., Fr., A. S., etc.:

studio heathen  mile annual
feat chiffonier table hangar
home street priest concert
colony assassin potato man
car tea ambition stone
low . avenue prefix barrage
psalm hearth optional

ski the bard
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9. What four things does the dictionary tell about
a word?

10. For each of the following groups of Latin words
write the route by which the group came into English,

a b ¢ d
hymn street position apex
aisle colony submarine exit
priest Worcester committee alumna

PROBLEMS FOR ADDITIONAL DRILL

1. What three important word invasions were there
before 1100 A.D.?

2. What was England called before it reccived its
present name?

3. Where do the names England and IZnglish come from?

4. What has Anglo-Saxon contributed to English?

Who is leading on the Optional Score Board?

REVIEW OF OPTIONAL PROBLEMS

1. Take any word you know which has survived from
Latin or French into English. Write its biography or
autobiography. Feat and merchant are good ones. The
words alumnus and exit have come unchanged from Latin
directly into English.

2. Read Act I, scene 1, of The Merchant of Venice or
Julius Caesar. Make a list of the words which arc
not in common use now. What does obsolete mean?

3. What is a colloquial expression? Give five examples.

4. Does American English differ in different parts of
the country? What is a localism or dialect form?



CHAPTER XII

THE FAMILY TREES OF ENGLISH WORDS

The key syllable or family name formed by the
root of a word. We talked about derivatives
in the preceding chapters, so that you probably
discovered what the word means. It really means
a descendant of a smaller word or root. These
roots —usually Latin or Greek —appear some-
what disguised in English, but they are really the
descendants of old Latin families.
The root of an English word is,
therefore, the essential part, the key
syllable, or the family name-—and
the suffixes and the prefixes identify
the various members of the family.
Thus in the scrib family the root
scrib, meaning ‘‘to write,” carries the big idea of
each word. With the prefix in we get suscribe; by
adding the suffix tion, we get inscription, etc. Here
are almost the entire families of scrib and port:

de-scribe por-ter
sub-scribe re-port
sub-serip-tion re-port-er
;b ! con-scribe ex-port
serib in-scribe port im-port
de-scrib-ing im-port-ance
in-scrip-tion trans-port
de-scrip-tion . trans-port-ation

75



70 GENERAL LANGUAGE

ESSENTIAL PROBLEMS

1. From the list on page 63 can you guess at the
meaning of the root port? TFrom what language does it
come? Verify your guess by the dictionary.,

2. Look up the meaning of prefix. Try
with port the prefixes used with serib, and
see what you get. What happens to the b
in sub when it comes before port? What
happens to the # in in?

3. Duc is a Latin family name meaning
“to lead.” It is the ancestor of such com-
mon words as conduct, product, etc. List all the deriva-
tives of duc that you can.

4. From the root mitt (miss), meaning “send,” build all
the derivatives you can.

5. Fac is the Latin head of a large family of both
Latin and English representatives. It means “do”
or “make,” as in factor, factory. In many of its deriva~
tives, however, the vowel has changed to ¢. Thus in
refectory or perfection, il you analyze the words you
can see the root meaning of fac. Be on the lovkout
for words with changes of this sort. Tind at lcast ten
derivatives of the root fac.

6. Form at least ten derivatives from the root ced,
cess, which means ‘“to go,” as in procedure, procession.
The root is somewhat changed in proceed.
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7. Collect a family group from the root vid, vis, which
means “‘to see,”’ as in vision and provide.

8. How many words have you added to your vocabu-
lary book from this lesson?

OPTIONAL PROBLEM

Words from various countries: a lesson in geography
and commerce. Look up each one and learn its story.

currant guernsey damask

china jersey meander
calico bantam shanghai
canary worsted Shetland

Do you know of others? Probably your teacher or
your father and mother can suggest more.

THEME ASSIGNMENT

Write an adventure of a member of one of the good
Latin families Scrib, Port, or Duc.

READING SUGGESTION

Read some of the stories in D. E. Smith’s Stories from
Numberland.

GraMMAR—LEessoN I

As your teacher may have told you, this book is
planned, for one thing, to help you when you study
other languages. Now, the first thing to learn
about a foreign language, just as when you learned
your own, is some of the words. You have been
doing this already for Latin, French, and Anglo-
Saxon. The second essential is finding how words
are built into sentences.

6
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In the grammar lessons of this book you will
learn how sentences are made in all the languages
you are likely to study later. These lessons may
look rather easy; but really wmastering them is
different from just working at them. If you are
genuinely master of the grammar in this book you
will be quite able to take up lessons in French or
Latin, Spanish or German later. For real mastery
you must get 100 per cent, not just 7o or 75 per cent,
in every essential lesson. As soon as you do, you
are - exempt from the supplementary grammar
sentences; but you must work until you are master.
You can then do optional problems or read interest-
ing books, or perhaps you can help your classmates
master their work.

What is a sentence? The very foundation of
English, or of any other language, is knowing just
where a sentence ends, knowing what makes a
sentence. You may think you know this; but if
you really do, you are wiser than a good many
pupils in senior high school.

I. To form a sentence a group of words must say
something or ask a question. Which of the [ollow-
ing groups of words say anything?

1. The north wind roared

2. The girl with the green parasol

Do you say anything about the girl with the
green parasol? If you don’t, it is not a sentence.
You have a subject, but no assertion word or
verb; you don’t say anything about the subject,
the girl.
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3. The girl with the green parasol walked down the
beach

‘What is the difference between this sentence and
number z on the preceding page?

4. The shortest day in the year
5. On account of low marks
6. After a hasty flight through the grove

Do these sound complete? What is missing?
7. How to build a fire

What are vou talking about in number 4? Do
you state anything about the fire?

8. Upon opening the door
9. Their first journey
10. Down the river to the town

II. Check the ones in these next groups that are
sentences:

. Looking down the road

. To do a thing like that

. To look from the steeple

. It was a stormy night

. The dead on the shore and the village in ruins
. A blue dress with white collar and cuffs

. Jumping and skipping

. The swim was the best part of all

. Towser, a little black dog

10. Sometimes caravans perish in the desert

O~ OVl h N M
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III. Do any of these next groups of words say any-
thing—make a statement or ask a question?

1. A blind man with a green cotton umbrella and a
mangy little dog
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2. The old red cow with the crumpled horn
3. Tents just large enough to kecp off the rain
4. On other buildings the flags of different
countries
5. A blind negro looking for a black kit~
ten in a coal cellar
6. A sorrel horse tied to a tree
7. A hatless man running down the road with a white
parasol
8. An old blind man being led by his little black
poodle dog
9. Once a week some candy, and no ice-cream sodas
10. Baseball returns are received here
If these are not sentences now, what do they need
to make them sentences?



CHAPTER XIII

THE ANCESTRY OF THE COMMONEST
ENGLISH PREFIXES

ESSENTIAL PROBLEMS

In this lesson we will learn four of the most
common prefixes.

1. The Latin prefix ad means “to” or “‘toward,” as
in advent, admit, advocate. Often the d changes to the

consonant which follows -
sl

it, as in accept; it would i
.

sound awkward to say a7 A <.

wdeept. So the d also S

L ad

changes in appreciate,
approve, acclaim, and many other words. Its meaning,
however, always remains the same. Write all the words
you can think of which have ad, or some modification of
it, as a prefix meaning to or toward.

2. The prefix a, ab, abs, means “away from.” List all
the words you can which begin with this prefix.

3. With the seven roots
you learned in chapter xii 5?,.
and these two new prefixes, Y’
how many combinations
can you make? See who
can get the highest score in this puzzle problem.

4. Find as many words as you can having the prefix
con, com, which means “together,” as in consult, conspire.
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The # often changes to /, as in collect, for the sake of
euphony What does cuphony mean?

5. Form a group using the prefix
circum, “‘around”; for example, cir-
cumnavigate.

6. Identify the family name of
cach word. List the prefixes with
their meanings:

revise concession admission
committee comimission advice
ascribe conscription circumference

OPTIONAL PROBLEMS

1. Form a word group {rom the root magn, ‘“large.”
Example, magnitude.

2. The root curr, ‘1o run,” has cur-
rent and currency in its family. Find
the rest of the group.

3. Make a list of words using the
prefix super, “above,” as in super-
hawman.

4. The words in the following list
5. deal with mathematics and the use of
money. Find out their historics.

score specie (different of algehra
tally course from species) excise
calculate cheap expend
salary check index
bankrupt exact currency
dollar teller tale (count)

5. Write a short paragraph about early ways of keeping
count that three of these words tell you of.



ANCESTRY OF COMMON ENGLISH PREFIXES 83

6. Pick out the roots in the words listed. How does the
original root meaning in each work into its present use?

aqueduct postscript adventure
portage missile pronoun
reduction adjective procedure
transmission visor speculate

GraMmMAR— LEsson IT

The verb. Find the verb in the following sen-
tences. We want only the chief asserting word —
the word that says something or
states. In the sentence The don-
key ate three bales of hay it is the
donkey we are talking about. Now
let us find a test for the verb. Try
saying the domkey with each one
of the remaining five words in the ’
sentence. Which word combined with the donkey
makes a statement? That word is the verb. It
states or says something about the donkey.

I. Underline the ten verbs in these sentences:

1. Mr. Jones signaled the chauffeur to stop.

2. One day a letter came for Dick.

What did the letter do?

. Hastily Jim sought the camp.

. Down the road ran a boy at top speed.

. Then arose the question of leaders.

. His escort of Rough Riders closed around him.
. No man in New Salem knew much about law.
. Ali the weaver’s money was there in the pit.

Was, were, is, are, are all forms of the verb be;
unlike most other verbs, the verb be does not state

LN Ul B W
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any action, but it is a chief word in saying some-
thing. Here it states that the money was there in
the pit. So, of course, it is a verb.

9.

Io.

Many people were on the strects.
Mr. Peterkin made some inquiries about, foreign

languages.

II.
I.

. A crowd collected on the sidewalk.

. The Turk smiled at the idea.

. Quentin leaped upon the battlement.

PN vt A W

For 100 per cent mastery underline all verbs:
The seniors won.

Henry was in an angry mood.

. Dick swam clear across the lake.
. A strange traveler came to the door.
. I told them a story.

9.
I0.

Jack hopped on the wagon.
The Freshmen played a great game.

ITI. Additional drill on verbs:

I

. Forty French fought.

2. Tom entered.

O PN O h oW

. The troops withdrew.
. The boys skated.

. Carpentier lost.

. The farm hands quit.
. The Senate approved.
. Ten runners started.

. The chorus sang.

10.

The Boy Scouts.

Do all these deserve periods? Do all state or
assert? Is there action in all the assertion words?
Must all verbs express action? Give two examples
of verbs that do not express action.
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MryrHOLOGY — LESsoN I

Can you find how these words happen to have
come into English and to mean what they do?

volcano jovial atlas Parnassus
martial panic fatal Pegasus
cereal cupidity — musical mercury

An unabridged dictionary tells a little about these
words, but not the whole story. For every one
of them there is a legend hun-
dreds of years old, and a very
interesting one indeed. These,
and others told in Greek and
Latin myths, will be the sub-
jects of our mythology read-
ings. Be on the lookout for
more words that have come
into English from the myths.

ESSENTIAL PROBLEMS

1. Find out who Jupiter or Jove, Juno, Piuto, and
Neptune were. What were their Greek names?

2. Who was their father, and what
kind of god was he? What happened
to him? and why?

3. Who were the gods whose names
give us the words panic, volcano, cereal,
cupidity, mercury, martial, jovial ?

4. Read the story of the reign of
Jove and the great flood sent to earth =
by the gods. Who were Deucalion and Pyrrha? Are
their adventures like any other story you know?

5. What was the Greeks’ idea of the shape of the earth?
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The following is a list of books in which full
accounts of all stories mentioned in the mythology
lessons are given:

Bulfinch, Age of Fable

Tatlock, Greek Myths

Hutchinson, Muses’ Pageant
Guerber, Stories of Greece and Rome
Peabody, Old Greek Folk-Stories
Gayley, Classic Myths

Lang, Classic Myths

Buckley, Children of the Dawn
Hutchinson, Evergreen Stories
Hawthorne, Tanglewood Tales

OPTIONAL PROBLEMS

. Locate Greece on a map of Burope.

2, Why should we know something about the Greeks?
Are there any old Greek customs in our country today?
Do you ever hear the Greek heroes or gods mentioned
or see anything about them? Perhaps your father or
mother can help you answer this question.

3. What is mythology? What does the ending ology
mean?

4. How many ways can you think of in which asncient
ideas influence our modern life?

5. When was the Golden Age of Greece? Contrast
Greece of 3oo B.c. with Greece of today.

I



CHAPTER XIV

MORE LATIN FAMILY TREES

ESSENTIAL PROBLEMS

1. Find as large families of words as you can from the
following ancestors:
struct, “build.” Example, destruction
spec, “sight.” Example, spectacle
pos, “‘place.” Example, position

2. The prefixes ¢, ex, mean “out of” and de means
“down from,” as in export, edict, and depose. Form word
groups using these prefixes.

3. Most of the roots that you have studied had large
families of words in Latin, as you may learn later, and
many members of these families migrated into English,
directly or through the French language. Besides,
English has been free in building new words from these
roots. On thenext page are groups of roots and prefixes
of which you know the meanings. Put them together
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in as many ways as you can. List your results that you
may see who gets the most.

RooTs Roors PREFIXES
port pos e, ex

fac spect ad

scrib struct u, ab, abs
mitt, miss con

vid, vis circum
ced, cess de

OPTIONAL PROBLEMS

1. Form word groups from the roots equ, ‘equal,” and
Sfirm, “steadfast.”

2. List as many words as you can which use the prefix
bene, “well,” as in bencgfactor.  Why is this newspaper
headline funny: “ Woman Robbed by Benefactor”?

3. Pick out the roots and prefixes in the following
Tist:

abdicate missionary abductor
productive scribble support

GrAMMAR — LEsson III
Subject and verb. What must a group of words
do to be a sentence? What two things must a
sentence have? We must be sure of verbs before
we go on.
I. Try the same test that you used in Grammar
Lesson II with these sentences. Underline every
1. The man fell from the second-story window.
2. The dog did all his tricks for the guests.
Are you talking about the dog or his tricks?






